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Abstract: 

The purpose of this study is to examine one of the most critical features of teacher candidates: their attitude toward 

ICT (ICT). The study investigates teacher candidates' attitudes toward the use of technology in the classroom. The 

study analysed 952 teacher candidates in total. The investigator conceived The instruments used in the experiment 

were the Attitude toward ICT Scale and a personal data sheet. Only 39.5 percent of trainees had a favourable view 

toward ICT, according to the findings. Regardless of gender or geography, teacher trainees shared the same attitude 

toward ICT. Crash Courses and workshops on new ICT tools may be beneficial for teaching trainees how to utilise 

ICT in creative ways, according to study published in the journal Computers in Human Behavior. 
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1. INTRODUCTION: 

A computer is an electrical device that is capable of swiftly and accurately storing and retrieving both qualitative 

and quantitative data. The computer industry has grown significantly in recent years, to the point where it is 

currently the fastest growing sector of our economy. Computers, such laptops and desktops, are no longer just for 

business use. Computers are being used in every direction we look. Computers have simplified and improved our 

lives by meeting all of our wants and requirements with the click of a mouse. Computers have become ingrained in 

our daily lives due to their presence in practically every appliance and periodical we use. The educational system is 

no exception. 

2. DATA COMMUNICATIONS TECHNOLOGY (DCT): 

Computer networking gave birth to information technology (IT). When UNESCO refers to information technology, 

they are referring to "techniques used in the handling and processing of information and its application." Information 
technology (IT) is used to benefit society, economy, and culture by storing, retrieving, processing, communicating, 

disseminating, and exchanging data. The primary motivation for integrating technology into education is the notion 

that it aids students in their creative thinking, enables them to overcome cognitive limits, and engages them in 

mental operations they would not have been able to accomplish otherwise. Tickton (1971) stated that education 

should be more productive and personalised; instruction should be scientifically grounded; learning should be 

instantaneous; and access should be more equal. According to Armsey & Dahl, instructional technology 

encompasses all resources, technologies, and materials used in the teaching and learning processes (1973). 

"Instructional technology is an effort, with or without machinery, to manipulate a person's environment with the 

hope of eliciting a change in behaviour or another type of learning outcome," according to Knezevich & Eye (1970). 

According to Holmes, Tangney, FitzGibbon, Savage, and Mehan, increased learner-to-computer ratios and improved 

internet access are now hot subjects (2000). Numerous countries are attempting to place technology in the hands of 
teachers. 

As a result of this advancement in information technology, websites have been built to help shrink the world. 

2.1  Technology of Information and Communication (ICT): 

The NCTE-2000 defines ICT as an interdisciplinary domain that focuses on equipping students with the skills 

necessary to transform their learning and enrich their educational environment. Students can benefit from this 

domain's learning outcomes in a variety of ways. They can think and learn in new and innovative ways; collaborate 

more effectively; create information products that demonstrate their understanding; express themselves in 

contemporary and socially relevant ways; and communicate locally and globally. 

In this arena, learners can concentrate on their work rather than their technology. Data and information are 

effectively processed to create information products that benefit both the author and their intended audience. 

Students demonstrate their knowledge and comprehension of the teaching-learning process by utilising these 

objects. 

2.2 Technology's Role in Teacher Preparation: 

Teacher education is inextricably tied to the ICT curriculum, more specifically to the stage of development of ICT in 

schools. Teacher education programmes must take the lead in adapting preservice and in-service teacher education 
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programmes to meet society's and economy's contemporary needs. They must demonstrate how to improve 

teaching-learning through the application of cutting-edge instructional methods and technology. Additionally, 

teacher education programmes must advise on how to incorporate new technologies into their country's culture, 

requirements, and economic circumstances. It is envisaged that integrating ICT into teacher education will 

contribute to teachers' existing knowledge and talents being enhanced. (ii) Acquire knowledge of how to process 

online and offline material, as well as how to construct educational resources. Teachers must be self-motivated, 

lifelong learners, and innovators. 

According to Utpal Mallik (2007), preservice programmes at teacher education colleges demand more attention than 

they currently receive. Inadequate teacher training is directly responsible for the low quality of ICT integration in 

schools. The emphasis in the majority of preservice ICT courses is on 'learning the tools,' rather than on 'learning 

how to use the tools to teach.' That, my friends, is the distinction between education and training. Additionally, 
prospective teachers receive no ICT education in their non-ICT classes or field experience classrooms. Today's kids 

live in a global, knowledge-based world. They should have teachers who make effective use of technology in the 

classroom. 

Prasad S.N. (2005) evaluated preservicepreservicepreservice teacher training initiatives and advancements and 

discovered that the government significantly supports them. However, both infrastructure and human resources were 

lacking. Additionally, the study revealed that teacher educators viewed ICT tools as a novelty rather than a need. 

On the other hand, Mathur (2005) says that teacher educators must be reoriented toward the use of ICT in their 

teaching-learning processes in order to build a significant level of skill in ICT implementation. According to the 

NCF (2005) teacher education curriculum framework, teacher education schools should educate prospective teachers 

with the most up-to-date teaching methods, tactics, and strategies, including the use of technology. ICT has been 

introduced into the revised curriculum for B.Ed. students at Bangalore University. It enables them to incorporate 

ICT into their subject-matter instruction. According to the World Bank, "inadequate education and literacy levels, a 
lack of understanding about the capabilities of technology, and a lack of skills to design and use technology" all 

contribute to this situation. 

2.3 Computer-Related Attitudes: 

Individuals' attitudes play a significant role in the learning process. The amount to which a person integrates 

knowledge and abilities obtained through formal training effectively in the job is contingent upon the subjects' 

attitudes about the activity (Gattiker & Hlavka, 1992). However, education's principal goal is the development of 

instructors' positive attitudes toward information technology (Grabe & Grabe, 1998). Attitudes are a subset of 

mental processes believed to have an effect on future behaviours, experiences, and beliefs, with implications for how 

computers and the internet are utilised ( Busch, 1995). As a result, the teacher's attitude plays a significant role in the 

educational process. Nonetheless, Gattiker & Hlvaka (1992) note a scarcity of study on the relationship between 

attitude and learning performance in information and communication technologies. 

3. The Purposes of the Study: 

 The purpose of this study is to ascertain teacher trainees' attitudes regarding ICT. 

 To ascertain the attitudes of B. Ed teacher candidates toward their gender and geographical region. 

4Hypothesis of the Study: 

 The purpose of this study is to ascertain teacher trainees' attitudes regarding ICT. 

 To ascertain the attitudes of B. Ed teacher candidates toward their gender and geographical region. 

5. Findings of the Study: 

Hypothesis 1: Students earning a bachelor's degree in education have a favourable attitude toward information and 

communication technology. 60.5 percent of trainees had an uncertain opinion toward ICT, whereas only 39.5 

percent had a favourable attitude toward ICT. In summary, the majority of trainees expressed fear of ICT. 

Hypothesis 2: Among B. Ed teacher trainees, there is no noticeable gender difference in views toward ICT. 52.3 
percent of males and 47.7 percent of females had a moderate attitude, while 51.6 percent of males and 48.4 percent 

of females had an above-average attitude, according to the data. To substantiate these findings, the following table 

summarises important attitudes disparities between male and female B.Ed. trainees. 

Male teacher trainees earn an average score of 127.66, while female teacher trainees earn an average score of 

127.40. The t-value (0.207) was not statistically significant at the 0.05 level with a standard deviation of 20.35 and 

17.73, respectively. As a consequence, the null hypothesis is accepted: "There is no discernible gender difference in 

the attitudes of B.Ed. trainees regarding ICT." In other words, teacher trainees' attitudes toward ICT are similar 

independent of gender. 

Hypothesis-3: There is no noticeable difference in teacher trainees' attitudes toward ICT and Locale. According to 

the table, 95.1 percent of urban trainees and 4.9 percent of rural trainees had a favourable attitude toward 
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information and communication technology. By comparison, 94.4 percent of urban trainees and 5.6 percent of rural 

trainees had a more favourable view toward ICT than the national average. 

According to the above table, the average attitude toward ICT among B.Ed. trainees is 127.27 for urban students and 

132.36 for rural students. Due to the fact that the T-value (1.815) is not statistically significant at the 0.05 level, the 

null hypothesis "there is no significant difference in the attitude of B.Ed. trainees toward their region" is accepted. 

6. Conclusion: 

According to the poll, the majority of teacher trainees (60.5 percent) had an uncertain attitude about ICT and just 

39.5 percent had a good attitude toward ICT. Additionally, teacher trainees' opinions about ICT are stable 

independent of gender or geography. 
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