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Abstract  

Actions to ensure an inclusive education have been many in number and persistent in their efforts. Inclusive 

education, founded upon the principle that all children, irrespective of whether they have a special need 

should be accommodated in the classrooms with their peers and not isolated from them. Nevertheless, the 

presence of adequate policies and physical infrastructure does not ensure that there are no serious 

impediments for students with disabilities. This research explores, beyond regulations and physical access, 

the barriers that exist at the human and systemic level related to emotional wellbeing, psychology, 

relationships and misalignment of the stakeholders, that impede a true sense of inclusion. To validate this, 

research employed a mixed-methods approach that blended systematic literature review with qualitative 

research. A User Ccetred Design approach was leveraged to bring the study in close touch with the 

experiences that lived by the participants from 3 stakeholder groups (parents, teachers and adult 

selfadvocates). Tools like the B.A.N.A. Framework (Behaviour, Aspirations, Needs and Actions) , Thematic 

Analysis and Empathy Mapping was used to deeply analyse the interviews and survey data. This enabled 

the research to reveal not just obvious obstacles but also the underlying emotional and motivational drivers 

that shape decision making. 

 

The results revealed very clearly that changes that are structural, or academic in nature, would not suffice to 

attain true inclusion. Emotional connection to the child, early intervention, parental guidance, teacher 

readiness and system level coordination through stakeholders, were the critical drivers of achieving good 

learning outcomes. Keeping this into consideration, the research provides a phased, ABC based framework, 

to re-orient the focus of the efforts from performative inclusion (physical presence of the children) to true 

integration, that prioritizes emotional safety, participation and independence. Overall, the findings of this 

research stress that inclusive education must start with emotional security and be cemented with communal 

support systems, continuous resolution guidance for parents and teachers and a reframing of the definition 

of success beyond conventional academic performances. The research inference further emphasizes that 

inclusion is not real, if it is a result of changes to the curriculum. It needs cultural changes, emotional support 

mechanisms, collaborative ecosystems and prioritization of life skills and functional independence is given 

a strong focus. 

 

Keywords: Inclusive Education, Special Needs Learners, Stakeholder Alignment, Parental Denial, 
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1. Introduction 

 

In Education, especially that of differently-abled children, is being transformed. It has turned into a need of 

the hour worldwide. The Who (World Health Organization) indicates that approximately 1 out of 6 

individuals worldwide resident with any sort of disability. [1] As a response to such a high number of 

individuals affected by this subject, it turned into a necessity of checking the factuality of the education 

system. A lot of research has shown that the early processes of inclusive nature not just influence the 

academic future of the child, too the all-inclusive holistic development. [2]. Finland, and Norway are two 

nations that have engaged in conducting a devoted research on the inclusive system with their concentration 

on improved co-teaching and pedagogical flexibility [3]. 

Students with disabilities are prone to face aggression and other problems, eventually resulting in a higher 

attrition rate [4]. In addition to that, Participation and access to higher education of students with disabilities 

is a complicated matter that can not be capped to a physical access, as it is also based on the concept of 

teaching methodology, technology and the general policy. [5]. This research reports the advancement on the 

inclusion practices, but a lot things are still required to be changed. The concepts of inclusive education have 

transformed their meaning. Recent publications demand better definitions of these concepts to better 

succuceed in application. [6]. The inclusion of these concepts is executed drastically differently, from the 

one region to another. The role that teachers play, in the inclusive environments, is substantial for the 

development of the children. The first research indeed found that the attitudes of the teachers towards 

inclusion had a strong influence on the success of inclusion; generally, positive attitudes were associated 

with inclusion strategies. [7]. Contemporary research presents the support that teachers are currently doing 

more than just helping only single students; but also collaborates with others, partake in professional growth 

and push for system reforms [8]. There remains still an problem in the preparation of prospective teachers, 

for the execution of the inclusive concept. Another, that emotionally modulates the environment of the child, 

is the existence of an emotional ecosystem, carried around the child. 

Research shows that parent of children with special needs are generally exposed to a high level of stress, 

insecurity, and academic pressure, therefore leading to the emergence of frequent conflicts with the 

developmental expectations of the teachers, as well as to inconsistency in the learning routes [9, 10] 

The goal of this research is to understand the main factors which cause the stagnation of effective inclusive 

education for the children with special needs for the India cases, from the points of view of the teacher and 

the students parents. Though the concepts of inclusion exist on the policies plane, the execution turns either 

superficial and concentrates on the physical placement rather than the meaningful participation and the 

emotional state. This investigation tackles the gap to analyze the emotional, behaviour and system level 

problems using qualitative analysis and has the objective of mapping out the root causes, prioritizing the 

high impact factors, and build a defined framework to approach the effective and human inclusive education 

practices. 
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2. Methodology 

This study adopted a systematic based upon the McKinsey 7-Step Problem Solving Process, that is a 

method typically employed in-depth management consulting to address intricate, unclear issues.  

 

 

Fig.1- McKinsey 7S framework 

Source - [11] 

The implementation methodology beginning with secondary research was done, in which around 30 

research papers were reviewed to understand existing work. This review helped to frame a strong 

theoretical base and the clear revelation of a gap, that although focus was been mainly in the policies and 

structure of the inclusive education, very little has been done to explore the detailed primary qualitative 

data centred on the real user experiences. To bridge this gap, the study made an adoption of a mixed-

methods approach, with a heavy weightage given to the qualitative research. A user study was conducted 

which consisted of key stakeholders including the parents and the teachers. The data was collected from 50 

survey responses and 10 in-depth, semi-structured interviews which enabled the participants to express 

freely their experiences, emotions and challenges. These one-to-one interviews was opted to capture 

behavioural insights and lived realities that are often missed in purely quantitative research. With this 

phase, a deeper knowledge of how the inclusive education works from a ground level and about the lived 

experiences by the various stakeholders were identified. 

All the interviews were transcribed and analysed by the Braun and Clarke's (2006) [12], six phase thematic 

analysis approach as it provides a systematic yet economical process to find the patterns in qualitative data. 

Along with the analysis, user-centric analysis tools such empathy pain points. An Emapthy Mapping, 

persona creation and the BANA (Behaviour, Aspirations, Needs and Actions) framework was applied to 

interpret the user needs. After that, a factor analysis was done to explore factors representing the 

emotional, behavioural, and system level challenges faced by the teachers and the parents. These factors 

were analyzed based on their relative importance by frequency of occurrence in interviews and surveys, as 
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well as relative ranking by the participants. This provided the process to identify the repeated patterns to 

establish the most high-impact factors which hinders the inclusive education performance.  

3. Findings and Analysis   

 

The research implemented majorly on user perspective, this implies, that they focused upon the experiences, 

real life issues of those individuals who interacted with the educational system. By analysing qualitative data 

using thematic analysis, a number of important themes were identified from the researchers which provides 

insight on the major issues and factors which causes the development of the inclusion process. 

 

3.1 Understanding the User 

 

In order to understand the educational framework for the children with special needs holistically, this 

research in the beginning, analysed the whole ecosystem of users or stakeholders that influence relative 

outcome of the education. Stakeholder Mapping (Power vs. Interest) along with B.A.N.A. Framework 

(Behaviour, Aspirations, Needs and Actions) were used to study and analyze the three main user groups that 

parents, children, and teachers to 
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Table 1. Stakeholder Mapping and B.A.N.A Framework 

 

 

The involvement of parents and teachers is vital and is a foundation which have an immense impact on 

child's getting of early intervention, educational stability and sustained support at home and school 

3.2 User persona and Empathy mapping 

 

In order to transcend the stereotype of demographical segmentation and acquire an understanding of the 

behaviour and emotional aspects of key stakeholders we aimed at coming up with three main user personas. 

 Child Parent Special Educator  

Prirority  High High High 

About  The one who is suffering 

from the issue 

The link between home and 

school. 

The one who carries out 

the curriculum.  

Behavior Physically getting away or 

"Cutting the Call" (online) 

when the work is too 

abstract or noisy. 

Most parents feel isolated 

from the community to get rid 

of the "staring gaze". 

They try to connect on an 

emotional level with the 

child 

Aspirations Wants to make friends and 

have a social life. 

Want a better secured future 

for their child 

Want the child to become 

independent  

Need Need more understanding 

and better support from 

society  

They want a community that 

stops offering them 

"Sympathy" and begins 

providing real support to the 

community. 

Want better protocols for 

unfamiliar situations  

Actions Gets aggressive or isolated 

when they are not heard 

Shielding the child from the 

real-world social challenges. 

Give the child the choice 

to choose activities.  
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The three archetypes, The Special Educator, The Primary Caregiver, and The Student were deduced by 

aggregating the qualitative data collected by the seven in-depth interviews and survey answer. These 

personas aims to humanise the data points relating to social stigma, future anxiety, and educational barriers. 

1. The Special Educator  

She is the point of connection between the child and the society. She is a tremendous amount of work that 

is put in trying to implement Individualized Learning Plan (ILPs) while rectifying the ' undoing' of progresses 

caused because of inconsistent home environment. Her job require a massive amount of emotional regulation 

in coping with behavioral outbursts, but often gets frustrated when the parents are pushing for academic 

output for key behavioral milestones. 

 
Fig.3- User Persona and Empathy Mapping 

2. The Parent  

She feels isolated and "cut off" from society to the fear of public judgment and the scarcity of inclusive 

spaces. Her inner most psychological burden is " Future Anxiety", the paralyzing fear of who will care for 

her child after her death with no government residential support. 

 

Fig.4 - User Persona and Empathy Mapping 

3. The Student  

He reflects the pains and joys of being neuro-divergent, such as the " behavior problems" are often 

reactions to painful sensory overloads, slower processing speed. He has an issue with a lack of self-

advocacy, feeling misrepresented by adults in the perception of laziness or stubbornness. 
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Fig.5 - User Persona and Empathy Mapping 

 

3.3 Factor Analysis 

Factor analysis was carried out to find out the factors affecting the inclusive education in both teacher 

and parent perspectives. These factors were used as a qualitative lens to interpret the emotional and 

behavioural information from both parties separately. The interview responses and survey answers 

were organized in a systematic way, and factors were analyzed based on the appearances in 

frequencies and relative scores. This provided the processes to identify the repeated patterns that 

enable prioritization of the highly impactful points of friction which are currently affecting the 

inclusive education development. 

Table 2. Factor analysis for Special Educator  
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Table 3. Factor analysis for parents 
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The tabulated frequencies were the primary metric for determining the impact. With the actualization 

of occurrence of specific problems within the issue, the factors were organized in a ranked 

prioritization system to differentiate between the critical foundational barriers and the secondary 

issues. 

3.4 Relationship Analysis 

In conclusion to factor analysis, identified teacher and parent factors were visually mapped to establish the 

hierarchy and interdependence between them. Cluster diagram model (Figure 6) was developed in which 

inner most circle comprises of critical factors with high frequencies, while the outer layers, comprises of 

secondary or nascent problems. To explore the dimensions of complex eco-system, links between the 

correlated factors were drawn to illustrate the causes and effect of their inter-dimensionality, i.e. a challenge 

in a domain (e.g., Parental Denial) engends a constraint in other (e.g., Delayed Intervention ). Lastly the 

common factors shared by both stakeholder were isolated and evaluated to find the universal friction points 

which impact the entire inclusive eco-systems. 

 
Fig.6- Shows Factor’s Correlation 
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3.5 ABC Analysis 

The recommendations were gathered together as an ABC Priority Analysis, on the basis of the Pareto 

principle (the 80/20 rule) [13]. Within the perspective of User Experience (UX), the principle identifies that 

80% of the individuals' frustrations can be traced to 20% of the fundamental usability issues. The 'Category 

A' factors (the 20% essential) that have been identified allow the system to ensure that the next design 

activities will be those that are going to cause the elimination of the causes of exclusion, e.g. emotional 

safety and communication bars, instead of scatterng the initiatives among 'Category C' symptoms on surface 

level which are less critical and poorly understood. 

 
Fig.7- Shows the ABC categorisation. 

4. Discussions. 

4.1 Guidelines: A Phased Strategic Framework 

● The restrictions were drafted with the help of an ABC Priority Analysis which categorised the 

factors identified into a structure, based on their urgency and impact. The major concept in this 

structure is that the intervention effects depends on the order of execution: above all one is going 

to establish a solid foundation in order to be then able to properly face the systemic or long term 

issues. By prioritising the most critical issues, this strategy prevent the risk of weakening the effort 

accordingly allowing drawing of a logic map of action. 

● Phase 1: Essential Foundation (Immediate impact) The focus is given to immediate stabilisation of 

the child's environment. Three items , Emotional Safety , Early Intervention , Individualized 

Learning Plans (ILPs ) are identified for priority action. Without assuring a proper learning pace 

and trust by the establishment of important factors, educational efforts are likely to produce a 

resistance or failure. 

● Phase 2: System Support (Enablers) After setting the base in order, the effort is put to support the 

building of an efficient eco-system. The main concept is to ensure that Teachers' Training and 

Parental Guidance is the strong point. 

● Phase 3: Future Readiness (Long Term Outcome ) The dernier phase is about the first of all 

objectives of inclusive education: the independence. That is why, the program which prioritizes 
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the development of Life Skills Development and Vocational Learning over academic standards to 

ensure prepares the child for a life out of acdemics 

 
Fig.8- Shows the ABC categorisation. 

 

5. Conclusion 

The research findings show that inclusion is not just about rules and/or built environment, but it is really 

about the emotional safety of the person, about him/her being a part of society and receiving the necessary 

support from others. The study using the Factor Analysis and Priority Matrix application identified the main 

barriers to education as not only the teaching method, but also the psychological aspect of education. Parents 

report that the negative stigma and future anxiety are so overwhelming that they even outweigh issues of 
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school concerns. Students and teachers, however, observe that the greatest obstacle to learning is not having 

enough Emotional Connection and Patience. 

So this research rejects the classic "academic first" model, and demonstrates that, in most situations, a regular 

curriculum is not appropriate for the neuro-divergent. On the contrary, the Phased Strategic Framework that 

has been put forward supports an "Emotion-First" approach, which believes that trust and sensory regulation 

should be the first things to be dealt with before cognitive demands. The plan for moving away from strict 

benchmarks to Individualized Learning Plans (ILPs) and Functional Independence provides a clear path for 

the transformation to occur, making the system from “inclusive illusion” become “real agency”. 

From these findings, future studies could be conducted to develop a digital platform which would allow real-

time communication between parents, teachers, and support professionals. This platform would facilitate 

collective tracking, communication, and alignment, and would help make sure the needs and progress of the 

child are the focus of their learning journey. 
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