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Abstract

Purpose: The aim of the current study was to explore the experiences of student leaders related to
support services in applying inclusive education policy in a senior high school in Ghana, while
also identifying student leaders as primary mediators amid the school’s management and broader
student body throughout educational change.

Method: The study adopted a qualitative case study design, in which interviews were conducted
with student leaders using a semi-structured interview questionnaire. A purposive sampling
approach was applied to recruit 18 student leaders from the Representative Council and two senior
management staff which totaled sample size of 20 participants. The data was analyzed using a
thematic analysis approach, capturing detailed perspectives on support from management, training
and experiences and leadership development across inclusive education practice.

Findings: The findings of the study unveiled a complex support system which was comprised of
assistance from management and structured training. The provision of resources, learning
prospects, and privileges was acknowledged by the student leaders, which improved leadership
skills, mediation, and communication skills. Though concerns were raised regarding delays in
responses from management to inclusive education challenges. Orientation as well as ongoing
training provided personal growth, abilities related to problem-solving and inclusive leadership,
regardless of practical as well as occasional emotional difficulties throughout the process of
learning.

Implications for Research and Practice: The study implies the need for timely management
provisions and support, sustained training, and wider orientation programs for students as well as

teachers. Enhancing collaboration and partnership within instructions and capacity building tends
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to result in student leaders’ empowerment as efficient agents for inclusive practice and endorses
an inclusive school environment.
Keywords: Student Leaders, Inclusive Education, Support Services, Leadership Development,

Collaboration, Empowerment

Introduction

The education environment is rapidly changing and there is an increasing focus on the inclusive
practises that meet the needs of the various students. The student leaders are considered to be in
the centre of this transition as they are key communicators between the school administration and
the rest of the student body, as suggested by Thomas (2019). Although they are important, student
leadership has not been fully studied as compared to employee leadership. In this regard, the study
proposed by Krishna (2019) signifies that support from the educational organisation is important
for the effective development of leadership among students. This principle applies to schools as
well; student leaders require strong backing from principals and teachers to thrive. Understanding
the challenges and opportunities that student leaders face in implementing inclusive education
policies is key to fostering a genuinely inclusive school environment.
In addition, Lyons and Brasof (2020) argue that the effect of organisational support on job
satisfaction among educators is documented. A favourable environment is not only conducive to
proper teaching methods, but also results in good student achievement imitated by Lumanija &
Mkulu (2020); Linder (2019) as well. The cultivation of student leadership in inclusive education
relies on a collaborative approach in which school leaders create an environment conducive to
student leadership development. When educators actively mentor and support student leaders, they
empower students and help meet the objectives of inclusive education more effectively.
This exploration examines student leaders' experiences with available support services, shedding
light on the crucial role of organizational backing in promoting inclusive education practices. As
highlighted by Yeboah (2026), student leaders and school leaders can work together to successfully
implement these inclusive initiatives in their schools.

Literature Review
Research into effective educational leadership has clarified the role that organisational support has
a large role in creating a positive working environment in schools. In this perspective, Lavery and

Coffey (2021) have shown that such support has played a key role in defining the experiences of
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educators, which greatly affects their job satisfaction and general fulfilment. Moreover, Pugh et al.
(2012) found that the levels of organisational support offered to teachers are strongly correlated
with their job satisfaction. This means that, when teachers are really valued by their organisations,
job satisfaction and dedication towards their work are enhanced to a great extent.

Moving along this line, Tingle et al. (2019) also describe the crucial part played by collegial
support and collaborative contribution to the development of teacher leadership. Their results
imply that teachers actively participating in the processes of interaction with each other and
including leaders in the leadership process within the school not only improve their professional
development but also create the feeling of community and a common purpose.

Moreover, the research by Lynch et al. (2019) indicates that the proactive approach adopted by the
school to offer organisational support is positively predictive to the implementation of inclusive
teaching practises, which positively affects the student learning outcomes, in its turn. These lessons
help draw attention to the importance of establishing a positive working environment within the
organisation as a precondition to improving education and teacher effectiveness in different
environments. As far as building student leadership is concerned, Kuknor & Bhattacharya (2022);
Lavery & Coffey (2021) unveiled that the role of either principal or teacher contribution is crucial.
Nurturing a friendly atmosphere to student leaders is of paramount importance in including
education leadership, which requires the proper cooperation of all stakeholders, i.e. teachers,
administrators and students, as suggested by Duran (2020); Frade and Tiroyabone (N.D) as well.
In case one of the individual stakeholders does not have the needed capacity and resources, it
weakens the level of effectiveness and integration of the overall team efforts.

Principals and teachers are required to provide proper support and guidance in order to get student
leaders involved in the implementation of inclusive education initiatives. Since student leaders are
still being seen as inexperienced and are still in their infancy stage of leadership development,
especially in the environment of inclusive education, the role of mentorship and motivation is
crucial to discover in the study of Burks (2020); Dea et al. (2019) as well. Not only does this assist
them in shaping their leadership skills, but it also provides them with a means of ensuring the
policies of inclusiveness are well incorporated in their schools. This statement is consistent with
the views of Arthur et al. (2020) who state that the readiness and willingness to provide support to

a school are key requirements to introduce any types of innovative changes in education. The
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inclusive school environment, which in turn actively cultivates its student leaders, is, therefore, in
a better position to accommodate the execution of inclusive educational practises.
The need to create student leaders cannot be underestimated; the better they are prepared to
implement the strategies of inclusive education, the more they will be able to improve the situation
in education. Therefore, leaders in inclusive schools should pay significant attention to developing
student leadership. According to Bryant et al. (2020), successful school leaders are aware of the
need to develop their staff, train and empower informal leaders, such as student leaders. As in any
other learning experience, the latent learning of student leaders is a key to ensuring effective and
inclusive learning results, whereby every student will succeed in a fair learning environment.
Theoretical Review
The current study emphasises two major theories which are comprised of Distributed Leadership
and Structural Empowerment. The following section analyses these theories and their pertinence
to the current study.

Distributed Leadership Theory
The notion of Distributed Leadership (DL) has been endorsed by researchers such as Arasanmi
and Krishna (2019); Lakkala et al. (2021) also. It denotes a leadership style that shares
responsibilities among numerous personnel within an organization, such as a school. Essentially,
this means that multiple leaders exist within the same organisation.
Goksoy describes DL as a collaborative approach in educational settings that goes beyond the
actions of a single leader. It involves teamwork and communication among various individuals in
an establishment, recognizing that leadership is not confined to formal positions. Teachers and
staff are included among those who share leadership roles.
By doing this, a culture of collective responsibility is not only promoted, but also diverse views
are accommodated and the decision-making process is more participatory. Using the knowledge
and skills of individuals in the entire community, Distributed Leadership would increase the
capability of the school to cope with challenges and establish effective teaching strategies
recommended in the study of Cerna et al. (2021); Faragher et al. (2021) as well. It states that all
members of the school are capable of being leaders, especially the academic personnel.
Though this explanation by Ainscow (2020) can be seen to be limited because most of the time, it

has concentrated on the academic faculty and has ignored other key stakeholders, including
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parents, school governing boards and school leaders. These people are extremely critical in the
leadership of schools as they work together with the teachers to effectively manage the school.
According to Al-Shammari and Hornby (2020), student leaders have the mandate of planning daily
activities and keeping order among fellow students, which is particularly important in Ghanaian
schools. These schools have student leaders who begin their duties in the classroom through a
process known as the election of two leaders in the classroom. This practice as per Boyle et al.
(2020) teaches students democratic principles. Student leaders help ensure academic activities run
smoothly and report to teachers if the class instructor is absent or late. There are different
leadership roles of the students, including infirmary, prep, compound, and sports prefects, and each
of them has particular duties. These prefects report to teachers and this depicts how leadership can
be shared among teachers and student leaders in a school.
Bouwmans adds that both leaders and followers can assume leadership roles depending on the
situation. In schools, student leaders can be seen as both followers of teachers and leaders among
their peers. Overall, Distributed Leadership emphasizes collaboration between teachers and
students in handling school affairs.

Empowerment Overview
Empowerment is an idea that is sweeping through the educational as well as the management
arena, mainly with a view to solving different problems that society is facing. Nonetheless, its
definition is varied; it may depend on the context and a particular audience (Kefallinou et al.,
2020). As an example, an advocate of inclusive education has one definition of empowerment,
whereas a feminist activist has a different view. This difference shows that the concept of
empowerment is influenced differently by various movements and ideologies like Feminism,
Gandhism and Black Power. Indicated in the studies of Eden et al. (2024); Fitzgerald and Radford
(2022) as well
A definition of empowerment that is usually adopted emphasises the personal autonomy and self-
determination of an individual in making their own decisions. The second school of thought is
based on the necessity to struggle against the system of oppression and to acknowledge the
personal abilities and possibilities (DeMatthews, 2021). Both readings emphasise the role of
decision-making, which is critical in the motivation of the people. This applies more so in the

educational settings, particularly in regard to student leaders in schools.
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Student leaders can feel more appreciated and motivated especially when faced with decision-
making especially in the implementation of inclusive education policies, when they are part of the
decision-making process. In its true sense, empowerment is about enabling people to have control
over their personal lives and creating an appreciation of their respective settings. The process of
empowering student leaders in inclusive schools involves providing them with resources and
knowledge to empower their colleagues, especially the disabled.
Empowerment in education has its origins in the work of Paulo Freire, a renowned theorist in
education who emphasised the importance of power being often held by a small group of people,
and that many of them are disenfranchised. Ni Bhroin and King (2020) advocated for educational
approaches that promote awareness and skills for informed decision-making and -civic
engagement. These philosophies have formed the basis of modern-day inclusive education
practices, which have put forward the change of educational paradigms that lead to empowerment
of the learners.
As per Lambrecht et al. (2022), as more schools adopt the policy of inclusive education, it is
expected that traditional school leaders become power-sharing entities with more stakeholders,
including the students themselves. It is a change in which school culture and vision shall be
reconsidered. Thomas (2019) agrees that to achieve an inclusive environment, school leaders can
be very instrumental in bringing this transformation.
This creates harmony when principals and educational leaders share power with other members of
the school community, thus creating collaboration which is a key element of inclusive education.
Making student leaders also enhances their participation as well as contributes to the overall goals
of the organization. Lumanija and Mkulu (2020) further laid special stress on the functions of the
teachers; they said that the teachers should not just impart content but rather should assist the
students to develop their abilities so that they can initiate change in their respective communities.
When teachers involve student leaders in their pursuit of inclusive education practices, they give
them the ability to influence them as change agents.

Structural Empowerment Theory
Creating inclusive learning environments necessitates a thorough revision of existing educational
practices to better support all participants. One of the most outspoken proponents of this change is
an author of Lavery and Coffey (2021), who explains that organizational setting plays a central

role in influencing how people perceive and experience empowerment. Frade and Tiroyabone
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(N.D) perceives organizational empowerment as a level of access that individuals can have to the
resources they require to accomplish their personal and professional objectives. She recognises
four basic sources of empowerment: resources, information, support and learning and growth
opportunities.
Resources: This includes tangible and intangible assets including financial resources, materials
and tools of efficient operation. With the right resources, people are able to get their jobs done
more effectively and with much confidence (Duran, 2020).
Information: This is important for people to access relevant and timely information. This helps
them make sound decisions, they are able to know the organizational environment and make their
efforts go in line with the overall objectives of the organization (Dea et al., 2019).
Support: Professional and emotional support of colleagues and leaders will provide a feeling of
belonging and confidence (Burks, 2020). Favourable atmosphere promotes teamwork, mentoring
and feedback, which is crucial to individual and organizational development. Learning and
Growth: It is necessary to offer opportunities for professional growth, training, and skills
improvement as part of empowerment. These are opportunities that not only spur individual
ambition but also organizational creativity and flexibility (Arasanmi and Krishna, 2019).
With the ability of the members of an organization to access these four elements of empowerment,
the organization is better placed to flourish and survive in a highly dynamic environment. On the
other hand, when any of these vital resources remain unavailable, it has a devastating effect of
blocking proper performance and frustration, disengagement, and deterioration in general
organizational health. According to Duran (2020) the four sources are considered to be
fundamental to the success of the organization especially in the development of an environment,
which is empowering. Through developing a culture that emphasises these factors, organizations
will be able to develop dynamic and inclusive cultures and environments where people feel
appreciated, encouraged and able to provide their best contributions to their organization.
Methodology
Research Design
Research designs provide guidelines that researchers use to select the right strategies to be applied
in their research. Arasanmi and Krishna (2019) argue that a researcher ought to choose a design

that answers the research questions. Based on this, Case Study Design was adopted in this study
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since it suits the research problem, context and the participants. In this way, the complexities of
phenomena are studied, as suggested by Lakkala et al. (2021).

Case studies allow studying in detail a single case or a set of cases, paying attention to the reasons
why and the mechanisms of the phenomenon (Lumanija & Mkulu, 2020). The main purpose of the
study was to examine the role of the students in enforcing inclusive education in leadership
positions. The study's objective unequivocally underscores the merits of employing a case study
design.

Moreover, Creswell and Hirose (2019) described case study research as an approach that explores
real-life events in their current context, involving the collection of detailed data from various
sources. This study is a single-case analysis of student leadership contributions to the successful
implementation of inclusive education in a senior high school, in which data were collected from
both student leaders and school management staff.

Although methodological inconsistencies have been criticised, the case study design gains more
and more popularity in educational research Ainscow, (2020). Thus, the relevance of the design to
the current study is becoming more prominent. It facilitated a deeper examination of the roles of
student leadership in promoting inclusive practices, addressing how they advocate and foster
supportive environments for students with disabilities.

The research problem and scenario were well-suited to the case study design that provided a chance
to address the research objectives and explore the dynamics of the school leadership role in the

Ghanaian inclusive school environment.

Population

The current study addresses two groups in an inclusive Senior High School in Ghana, which
includes student leaders of the Student Representative Council (SRC) and leaders of the school
administration. The SRC includes senior boys prefects, deputy prefects, and prefects of the
different areas, such as the dormitories and athletics, who provide an insight into the student
contributions to the inclusive practices suggested in the study of Arasanmi and Krishna (2019) as
well.

The school administrative leaders include senior employees in school administration, and this is
key to the assistance systems that determine student leadership in inclusive education (Ainscow &

Sandill, 2010). It is aimed at discussing the importance of student leadership in school governance
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and inclusive education, in which the student and administrative leaders are involved (Leithwood
& Sun, 2012). The case study approach is used, and it allows investigating in detail how student
leaders enhance inclusion and cooperation with administrative personnel (Yin, 2018).

Sample Size

In the qualitative research, 20 participants were chosen to include a sample of 18 student leaders
and 2 senior management staff members. The size enables extensive qualitative analysis and a
wide range of perspectives in the SRC (Creswell & Poth, 2018). The two senior staff members
provide insight into the administrative support of inclusive education, thus enriching the views of
student leaders (Ainscow & Sandill, 2010). The number of participants in the study is adequate
according to the qualitative case study standards of 15 to 30 participants to reach data saturation
(Hennink et al., 2017).

Sampling Technique

Participants in the study were selected using a purposive sampling technique, which aligns with
the qualitative nature of the research. This technique was appropriate because the chosen
individuals were well-suited to provide relevant insights that answered the research questions, as
described by Creswell and Hirose (2019). According to Kuknor and Bhattacharya (2022)
purposive sampling makes it possible to select cases which are information-rich, which can be
used to gain a closer insight into the topic at hand.

The prefects were elected to their leadership positions in school, which made them an important
source of information on inclusive education practices because they were an effective intermediary
between the students and the school administration. Sports and entertainment prefects also gave
expert views on inclusion in co-curricular activities especially in the area of students with
disabilities. Their inclusion corresponds to the opinion of DeMatthews (2021) that purposive
sampling is supposed to incorporate the participants who can provide unique perspectives.
Moreover, the involvement of two senior management staff members was attributable to their
involvement in the management of equitable learning opportunities. By adding levels of hierarchy,
the data triangulation and authority of evidence are improved, as reported by Yin (2018).

Ethical Considerations

Ethical issues were strictly considered which were comprised of, informed consent taken from all
participants especially the student leaders. The school administration and ethics committees agreed

to this and guaranteed the confidentiality and the right of participants to withdraw. Data protection
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measures were also taken such as checking transcripts of participants for accuracy. These ethical
measures are in line with the recommendations as identified by Lambrecht et al. (2022) and they
were well-documented to promote transparency and replicability, as per Lambrecht et al. (2022)
standards of qualitative research.

The issue of ethics was strictly addressed during the sampling process. Informed consent was
received by all participants following the instructions of DeMatthews (2021), with special
consideration of the fact that student leaders received it due to their age. It was ensured that the
school administration was approached before approaching possible participants. The research was
handled with pseudonymity in all the records and the participants were made aware of their right
not to participate in the study at all without any repercussions.

The study was also conducted within the institutional ethics and approved by the appropriate ethics
committee. To ensure that all the collected data was secure, data protection measures were also
introduced, and the participants were given the right to discuss their interview transcripts with the
interviewer to ensure their accuracy. Such ethical considerations are linked to the concentration of
Boyle et al (2020) on the necessity to protect the rights and dignity of individuals involved in the
educational study. Sampling strategy and ethical process were adequately reported, and this made
the research process easy to replicate. The methodology relies on the Eden et al. (2024) signs of
high qualitative research, whose emphasis lies in the rigorous and transparent methodological
procedures.

Instruments for Data Collection

Qualitative research presupposes the interview questionnaire as the main data collection tool,
which allows creating and using a range of tools suggested by Lumanija and Mkulu (2020). Semi-
structured interviews were considered in this research since they ensure flexibility that allows
maintaining a balance between the structured and unstructured methods, as supported by Lavery
and Coffey (2021) as well. The strategy commences with pre-programmed questions but with the
possibility of delving into arising themes.

The interviews are to involve preparing an interview guide containing open-ended questions,
recruitment of participants, setting choices and pilot trials. The researchers would establish rapport,
stay with the guide, seek more in-depth information, and be active listeners and nonverbal

communicators, all the time noting down the responses during the implementation. The follow-up
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stage entails interview transcription, member checks, response coding and asking follow-up
questions to seek clarity.

The strengths of the semi-structured interviews are impressive: flexibility, depth of the answers,
clarity, rapport building, and non-verbal communication. Some of the challenges are proper time
management, finding a trade-off between organisation and discussion, dealing with bias,
consistency, and technical problems. Its success is dependent on the active listening and rapport-
building skills of the researcher and the compliance with the ethical standards, which lead to the
creation of rich and nuanced data without sacrificing rigour. Lastly, the data was analysed using a
thematic analysis method, where using Braun and Clarke’s six-step model, interview responses
were transcribed into different codes, to develop themes which were analysed using a triangulation
approach.

Results

The current study seeks to determine the opportunities offered to study leaders in applying an
inclusive educational policy. The map (Figure 1.1) produced by NVivo software presents the
subthemes under the main theme, "Support services for student leaders." The map depicts the
relationship between the main theme and subthemes. The subthemes are supported by school

management and training experiences. The subthemes are explained below with supporting quotes

O

Support Services
for Student
/ Leaders &

Child C h!:\

Support from Traming
school expenences
management

from the participants.

Figure 1.1 Support services for student leaders

Support from School Management
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Timeliness and Effectiveness of Support
Student leaders also consider the degree of support they received from school management, with
some differences in how well and on time solutions were provided to solve the issues regarding
inclusive education (Thomas, 2019). This point highlights the urgency of practice-based responses
to make sure that the needs of disabled students can be addressed successfully.
Student 16 candidly expressed:
"Receiving support from management is on a moderate level because whenever we seek solutions,
it always takes time before problems are solved."”
This sentiment was echoed by Student Six, who stated:
"Whenever we seek solutions from management, it always takes time before problems are solved."”
Provision of Resources and Privileges
Student leaders recognise that the school management has contributed resources and privileges to
facilitate the implementation of inclusive education initiatives.
Student Three highlighted the provision of dedicated spaces, stating:
"Privileges include being given a special room where you will feel comfortable supervising
others."
Additionally, Student Five commended the school's efforts to improve infrastructure, noting:
"The school management is making the most effort to develop the resource centre of the students
with disabilities; they also assist student leaders in educating us on how to assist and support
students with disabilities within the school."
Support for Learning and Development
Student leaders also talk about the way interaction with the school management helps them learn
and develop, such as learning to communicate effectively and being a mediator between students
and the management. This reciprocal exchange of knowledge and experience contributes to the
growth of student leaders and the school community.
Student Six underlined that he had to learn communication skills, saying:
"We get to know how to liaise with students and the management which acts as a mediator between
the students and the management."
Meanwhile, Student Eight acknowledged the supportive role of school management in their

personal growth, stating:
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"With their support, anytime I approach them with issues, they do not hesitate to facilitate my
learning and development.
Training Experiences

Orientation and Training
Since student leaders are charged with the responsibility of administering inclusive education
practices, they are oriented and trained extensively to enable them to undertake the roles. These
sessions lead to the management of duties and to the overcoming of difficulties. As Staff 1
explained:
"After they are appointed as school leaders, we provide orientation. We guide them on handling
certain things, playing their roles, and fulfilling their responsibilities."
The orientation and training process allows the imparting of knowledge and provides a transition
time through which the student leaders are allowed to be familiar with the new environment.
Student Four asked and responded as follows:
"It helps me a lot. Now that I am in a school that practices inclusive education, I am open to a new
environment."
In addition to the orientation, the training also equips the student leaders with skills and knowledge
on how to execute inclusive education initiatives, which was also discovered by Linder (2019) in
their study. This involves ensuring that effective communication strategies are developed and the
appreciation of the various needs of the various groups of students, as suggested by Lavery and
Coffey (2021). Student 13 confirmed the effectiveness of the training, saying.
"It has taught me to be a useful skill and knowledge-wise in overcoming obstacles. Likewise,
Student Two reported that he had acquired a lot of experience in this inclusive school. I have
observed the way that visually impaired students would prefer to be treated."

Personal Growth and Adaptation
The training process goes further to instil practical skills and personal development and adjustment
of student leaders (Kuknor and Bhattacharya, 2022). In the process, they gain skills in
communicating with different groups of students and giving constructive feedback to management
to be supported and improved further.
Student Six highlighted this aspect, stating,
"This training makes it extremely easy to communicate with both my colleagues who are disabled

and the sighted ones. It also provides support to the management through feedback."
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Additionally, Student Five shared a more personal perspective, acknowledging,
"It makes me feel embarrassed, annoyed, and at times have fun during my training. You must not
do some things as a prefect...."”

Leadership Skills and Problem Solving
Finally, the training is focused on developing leadership and problem-solving skills among the
student leaders to become inclusive leaders who enable students to solve different problems and
address them in the school situation.
Student Eight emphasised this aspect, stating,
"It has taught me to be an inclusive leader who lives with different kinds of people, sometimes they
are very normal, and they do not require the attention of the administration hence as a leader you
should be intellectually oriented..."
The orientation and training process equips the student leaders with the knowledge, skills, and
understanding to be able to manage the dynamics of inclusive education. In this perspective, Dea
et al. (2019) argue that such students train themselves to communicate with different groups of
students, develop personal growth and adaptation, inclusive leadership and problem-solving. This
is a holistic preparation that prepares the student leaders to be agents of positive change to facilitate
an atmosphere of inclusiveness, empathy, and equal opportunities among all learners.
Moreover, the findings reveal a multifaceted support approach encompassing school management
assistance and comprehensive training. The support provided by school management is
characterised by poor timeliness and effectiveness in addressing issues regarding inclusive
education. Delay in solving problems was observed by some student leaders, and this aspect
requires a more timely and practical solution in order to provide students with disabilities with
timely support. These difficulties notwithstanding, the school management shows its dedication
through offering resources and privileges. As per Burks (2020), it also involves providing special
areas where the student leaders can oversee others and better infrastructure which includes
upgrading resource centres of students with disabilities.
The relationships with the school management contribute largely to the learning and development
of student leaders especially in improving communication skills. For instance, Arasanmi and
Krishna (2019) also stated that, as the connection between the management and the student body,
student leaders promote a two-way flow of knowledge and experience that can help both the school

and the individual leader to evolve. Services of providing training experiences to the student
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leaders is vital. They are thoroughly oriented and prepared to work, and the orientation and training
sessions provide them with tips on how they should manage their jobs and overcome the challenges
in an effective way. Such sessions are an intermundi period, as student leaders are accustomed to
the inclusive learning setting and gain a better insight into the needs of students with disabilities.
The training provides the student leaders with the necessary skills and knowledge needed to
implement inclusive education initiatives. This involves the creation of proper communication
strategies and the cultivation of sensitive knowledge on the diverse needs of students from different
populations. According to student leaders, they acquired meaningful experience in having to deal
with and be able to comprehend the needs of the visually impaired students and other diverse
groups in the school, which is indicated by Lavery & Coffey (2021); Linder (2019) as well.
Along with the development of practical skills, the training experience encourages major personal
and professional growth of student leaders. They learn how to communicate well with different
groups of students and give constructive feedback to the management to be supported and
improved further. Even some of the student leaders admit that the process of training is difficult in
some instances, and it is characterised by embarrassment or frustration, but it eventually leads to
their personal and professional growth.

Among the priorities of the training, an improvement of leadership and problem-solving skills
should be highlighted. The student leaders can be empowered to be inclusive leaders who can
handle a spectrum of issues and seek solutions to the same within the school environment (Duran,
2020). According to Burks (2020), this involves the ability to deal with more mundane issues on
their own and leaving more complicated matters to be dealt with by the administration. Finally, in
Research Objective Four, there was found to be a holistic support system of student leaders who
have inclusive education policies in place.

This system is a combination of effective support by the school management, as well as the
comprehensive training experiences. Although it can be improved in certain aspects, especially the
time-prompted resolution of problems, the overall strategy provides student leaders with the
knowledge, skills, and wisdom to become inclusive education users. The support services nurture
the idea of inclusive leadership, effective communication and problem solving, so that the student
leaders could become the agents of positive change and the promoters of the culture of

inclusiveness, understanding and equal opportunities to all the learners.
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Student leaders' suggestions for leadership support to help them discharge their roles as
student leaders.
This research sought to identify student leaders' suggestions for leadership support to help them
fulfill their roles in inclusive schools. The map (Figure 1.2) produced by NVivo shows the
subthemes under the main theme "Recommendations." The map depicts the relationship between
the main theme and subthemes. The subthemes are Orientation for Students, Support from
Government, Support from NGOs, and Support from School Management.

The subthemes are explained below with supporting quotes from the participants.

O

Support from Orientation for
NGOs »- Students

Child Child
Recommendations

i,

Child

Support from Support from
Government School
Manaagement

Figure 1.2: Recommendations
Need for Orientation for Students and Staff
Teachers training

The idea of ensuring inclusive education does not only revolve around attending to the needs of
students, but it also entails providing educators with the right knowledge and skills to help them
deal with diverse classes of students effectively. The recommendations of the participants imply
that the orientation on inclusive education must become an inherent component of teacher training
programmes so that educators can acquire an idea of inclusive practices at the beginning of their
professional activity.

As Staff 1 aptly stated:
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"I recommend that the orientation on inclusive education should be done for teachers before they
pass out in the Universities...wherever he/she goes, they will meet persons with disabilities so that
they can cope."
This was a proactive plan, which acknowledged the fact that it was essential to educate teachers
on how inclusive classrooms worked to enable them to create an atmosphere that fosters equality
of opportunities and help the special needs of all learners.
Student 5 reinforced this sentiment, emphasising the need for continuous learning and adaptation,
stating,

"Students should be taught how to work with students with disabilities...It does not stop at this
point but it goes on and on."”

Advocacy and Awareness Building Among Students

Although orientation of the teachers is essential, the students also propose orientation programmes
for the day students as well as the teachers. To them, these programmes instill a culture of equality,
understanding, and acceptance in the school community as well as underline the need to serve the
needs of individuals with disabilities.
Student 10 mentioned the foundational role of public education, stating,

"Public education is the foundation of everything. If they organise orientation for day students,
they should make them aware that we are all equal.”
This feeling offers the importance of the values of inclusivity and equality early in life and that the
future generation is prepared to accept diversity and help people with disabilities, as found by
DeMatthews (2021). On the same note, students even realised the constant occurrence of ignorance
and the necessity of continuous awareness-building measures, stating;

"Many people are ignorant apart from being learned, so you have to explain to them the reason
why we do this...Also, their needs must be met at all times. So, whenever they cry out, there should
be someone to respond.”
Other students added that, ‘Advocacy starts with awareness. If teachers and students both go
through orientation, it will help us understand disabilities better and work together to create a
more inclusive schooly (student 5 )
«Awareness programmes for students and teachers will promote advocacy by teaching us how to
support people with disabilities and create a community based on equality and understanding."

(student two)
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This perspective emphasises the importance of continuous advocacy and the provision of
resources to promptly and effectively address the specific needs of individuals with disabilities.
Support from Management

On-going Support for Teachers and Students with Disabilities
The participants admitted inclusive education as one of the foundations of the contemporary
philosophy of education that offers equal chances to all learners without reference to their abilities
or disabilities. As recommended by the participants, there must be continuous support and
cooperation from the school management. One of the elements of this support is to give extra
advice and materials to assist teachers in properly instructing the disabled students. As articulated
by Staff 1,

"The headmaster and his management should provide some guidelines and resources to teachers,
especially those teaching in the inclusive classrooms, so that they can effectively teach students in
the classroom."

Advocating for Student Leaders and Effective Communication Channels

Students can be part of the campaign to promote inclusivity in the school. Student leaders
especially observed that they require motivation and guidance from the school leadership to play
their role well. As Student Seven point out,

"As student leaders, it is better if we are encouraged and supported in whatever we do. We need
school management to support our advocacy efforts so we can inspire our peers and create a truly
inclusive environment for everyone."

Students, school management and stakeholders should have effective channels of communication
as a prerequisite to ensuring concerns are addressed and collaboration is promoted. Student Two
concurs with this saying, and says,

"The cooperation of other prefects is important. I also require the school management to support
me at any given time. Anytime something has to emerge and must be dealt with using proper
communication channels and support of school authorities, we can create awareness and make
our school a place where no one feels neglected or unwelcome."

Through open channels of communication, students will also be in a position to express their issues
and collaborate with the school management to effect positive changes.

Support from the Government
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Provision of Assistive Technology
The availability of assistive technology in the classroom is very essential in inclusive education as
it helps students with disabilities to learn. As advocated by Staff One,

Part of the assistive technology will have to be in the classroom such as the projector and the
computers to ensure that the teacher can project some speech software in order to read to the
Student in the classroom.

The recommendation highlights the need to incorporate technology in learning environments in

order to support the different learning needs.
Government support of inclusive schools.
Inclusive education practises in schools cannot be successfully implemented without the support
of the government. Student One underlines this necessity and says,
Schools which are practising inclusive education should be assisted or supported by the
government.
This brings out the importance of the government to provide financial and logistical assistance to
schools so that they can have the resources and infrastructure to establish inclusive learning
environments.
Rapid Tracking of Enrollment and Equal Treatment.
Rushing the enrollment process of students with disabilities and providing them with equal
treatment are the key steps to the development of inclusive education.
Student Six expresses this sentiment when he says,
I wish that the government would put students with disabilities in school at a rapid pace and
treat them just like he treats the other students.
Moreover, the partnership between the government, management and students is the most
important, as mentioned by Student 15,
Further, I would like the management to collaborate with students to accomplish a shared objective
to make the work easy.Some of the recommendations that should be made to the government to
facilitate inclusive education would involve lending assistive technology, offering financial aid to
inclusive schools, and simplifying the enrollment procedures with equal treatment to all students.

Support from Non-Governmental Organizations

147



International Journal of Early Childhood Special Education (INT-JECSE)
DOI: 10.48047/intjecse/v18i1.9 ISSN: 1308-5581 Vol 18, Issue 01 2026

Collaboration with NGOs for Enhanced Support
Collaborating with non-governmental organisations (NGOs) can significantly bolster efforts to
implement inclusive education. As highlighted by Student 13,

"Management's current efforts are appreciated, but collaborations with NGOs could further
enhance support. Some NGOs have donated items to the school in the past; we need more from
them."”

This emphasised the potential for NGOs to contribute resources and expertise that complement
existing initiatives in inclusive education.

Recognition of the Importance of NGO Support
The participants were able to appreciate the significance of NGOs in contributing to the inclusive
education initiatives. In a manner that student Four articulately states,

"Yes, our arms are open to any NGO ever ready to help. The government and the school
management cannot do it alone; we need support from NGOs."

This appreciation lays emphasis on the fact that NGOs are perceived as allies in the
promotion of inclusive education objectives and closing the support gaps.

The recommendation on assisting NGOs in enforcing inclusive education focuses on
cooperation and acknowledgement of their importance. The development of collaboration with
NGOs can increase resources, skills, and support to become more inclusive educational settings.
Summary Findings
The study aimed at finding recommendations on what the student leaders need to help them carry
out their tasks efficiently in an inclusive school environment. The results provided a set of
important supportive areas, among which are student and staff orientation, management support,
governmental support, and liaising with the non-governmental organisations (NGOs). A
significant recommendation highlighted the necessity for comprehensive orientation programmes
for both teachers and students. The participants underlined that the inclusion principles of
education must be integrated in teacher training at the initial stages, and teachers will be able to
learn and comprehend the needs of different students more.

One of them observed the significance of exposure to inclusive practices early, and it should be
part of university education. This is a proactive measure meant to provide future teachers with the
competence to establish equal learning environments. Further, student leaders supported the use

of awareness creation programs targeting their fellow students and emphasised that the
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development of a culture of equality and understanding is critical in enhancing inclusivity. They
indicated that education at the societal level is a pillar towards inculcating the principles of
tolerance and that there should be sustained advocacy to counter ignorance on disabilities.
Another imperative theme was school management support. The participants suggested a more
effective assistance of teachers and students with disabilities, mentioning the necessity of resources
and guidelines that allow them to teach efficiently in unequal classes. The school administration
should be proactive in assisting teachers to make sure that every student can enjoy the attention
that he or she requires in order to succeed and grow both academically and socially. Student leaders
were also stressed in terms of their involvement in promoting the agenda of inclusivity. They would
like to receive motivational support and attention from the school management, to have working
communication channels between students and administrators, and to emphasise the significance
of their voices and the influence of the feedback. This partnership is crucial to care about issues
and create a positive learning atmosphere. As the respondents have remarked, collaboration
between student leaders is needed to achieve positive change at the school level.

It was found that the support of the government is crucial in the effective implementation of
inclusiveness in education practices. The respondents emphasized on assistive technology is
necessary to ensure that the learning of students with disabilities is possible. They contended that
the government should be actively engaged in funding schools which have adopted inclusive
education, whereby sufficient resources and facilities are at their disposal. Fast-tracking the
enrolment process for students with disabilities and guaranteeing equitable treatment were also
seen as necessary steps towards fostering an inclusive educational landscape.

Lastly, the role of NGOs has been identified as an asset towards enhancing inclusive education.
The participants shared their gratitude regarding the previous roles that NGOs played and the
necessity of future cooperation. They admitted that school management and government initiative
are essential, but collaborating with NGOs is seen as an additional resource and experience to
facilitate the inclusion education effort.

In conclusion, the results show an all-inclusive list of suggestions that can be used to enhance the
support systems offered to student leaders in inclusive schools. These recommendations include
orientation and training, management support, government support, and coordination with the
NGOs, which are all necessary to establish an educational environment where inclusivity and

equality are cherished.
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Discussion

Everyone must work together on the implementation of inclusive education policies.
Student leaders play critical roles in encouraging a friendly environment among students, yet they
cannot succeed without the assistance of school administrations, particularly teachers and
principals.

The Importance of Organizational Support

Research indicates that effective management of schools should support student leaders to
execute inclusive education. Teacher and administrative support to student leaders not only assists
leaders to grow but also improves job satisfaction and practices in teachers. Inclusive education
would require a high support system to achieve success. This implies that the student leaders can
require collaboration between the principals, school staff, and teachers to flourish.

Mentoring, training, and the provision of tools are components of organisational support.
Studies have found that the provision of such support to student leaders leads to the development
of strong leadership skills and decision-making capacities, which clearly meet the needs of
accessibility. Disability awareness training makes them build skills in conflict management and
adaptability, which leads to more inclusive settings.

Technology and adaptive tools accessibility are also crucial in the development of leaders.
With assistive technologies, student leaders are able to organise inclusive events better, introducing
new ways to conduct leadership.

Finally, the detailed training methods assist the student leaders to be more aware of cultural
and disability concerns, by which they can champion the needs of diverse students and establish
coalitions across groups of them.

Mentorship and Guidance

Student leaders require mentorship by super-adult leaders. It guides them on the intricacies
of inclusive education, which goes beyond mere incorporation of students with dissimilar
requirements. Mentorship in Ghana is especially critical because the country has dedicated itself
to inclusive education, as stated in its policy. Accomplished teachers are able to offer culturally
responsive instruction.

Some of the benefits that implementing mentorship programs in Ghana can have would be
seen where modern principles of inclusion education are incorporated with the indigenous

knowledge. Effective programs tend to take advantage of the concept of local community support,
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including the concept of "nnoboa" (mutual help), to form peer mentorships between student leaders
of schools.
Experiences from Real Life and Training Programs

Student leaders need to be supported through training courses and practice experiences.
Soria & Johnson (2020) and Konuck & Posner (2021) emphasise the fact that these aspects
contribute to the creation of effective student leaders. They can be trained on the most crucial
aspects, such as conflict management, diversity encouragement, and inclusion development. At the
same time, example experiences allow student leaders to put their learning into use, in situations
like planning inclusive activities or planning lessons with teachers. Experience learning instils
confidence and better comprehension of the problems and advantages of inclusive education.
Student leaders can fail their jobs without the appropriate training and practice. According to
Tsikati & Magagula (2019), unsupported leaders are struggling to complete their duty, and
DeMathews et al. (2021) emphasise that incompetent training constrains the adoption of inclusive
education policies by leaders.
Self-Identity and Cultural Competence

Student leaders should have cultural competence as an important skill in ensuring inclusive
education. According to Guillaume & Christman (2020), self-awareness, especially in leaders who
are minorities, is vital to help them emerge as successful leaders in a diverse school environment.
Student leaders can be assisted by teachers and administrators to become culturally aware and
understanding. This is critical in championing inclusive practices. Moreover, building cultural
competence among student leaders can influence the outside positively, making different sectors
of society more inclusive.
Facilitating Inclusive Education through Distributed Leadership

Inclusive education in schools is a challenging endeavor which entails cooperation between
different stakeholders. Theories such as Structural Empowerment and Distributed Leadership offer
us some understanding about how the organisational structures and the leadership can assist this
process. Distributed Leadership perceives leadership as a collective activity of many people in an
organisation, and it is particularly accurate when deploying an inclusive education where
groupwork is essential. The evidence demonstrates that distributed leadership has achieved
considerable progress in the field of education (Printy & Liu, 2021). According to DeMatthews et

al. (2020), this can be used to address emerging policies such as inclusive education, since it is
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difficult when a single person tries to manage the implementation of the policy on their own.
Handling the needs of inclusive education alone is one issue that many school principals have
faced (Naidoo, 2021). The concepts of Distributed Leadership underscore the roles of the formal
and informal leaders in this regard towards effective leadership.
Experiences from Real Life and Training Programs

Practical experiences and training courses are essential in the support of student leaders.
Soria & Johnson (2020) and Konuck & Posner (2021) indicate that these factors are used to
produce effective student leaders. Examples of necessary issues in training are resolving conflicts,
enhancing diversity, and building inclusive classrooms. In the meantime, the practical experiences
in the field of life enable student leaders to put their studies into practice, including interviewing
the teachers to create collaborative events or lesson plans. Experiential learning creates confidence
and a clearer sense of the challenges and advantages of inclusive education. Student leaders can
find it difficult to perform their duties unless they have adequate training and practical experience.
Tsikati & Magagula (2019) observe that unsupported leaders struggle to execute their duties,
whereas DeMathews et al. (2021) emphasise that poor training restricts the capabilities of leaders
to adopt policies of inclusive education.
Facilitating Inclusive Education through Distributed Leadership

Implementing inclusive education in schools is a complicated process that cannot be
implemented without cooperation among different stakeholders. Theories such as Structural
Empowerment and Distributed Leadership provide information on how this process can be
supported by organisational structures and leadership. Distributed Leadership perceives leadership
as a practice of multiple people working together in an organisation that is more appropriate in the
application of inclusive education, where teamwork is essential. The studies indicate that
Distributed Leadership has achieved a lot in the education field (Printy & Liu, 2021). According
to DeMatthews et al. (2020), this is a good intervention method to operate with new policies like
inclusive education, since a single individual can hardly be the sole leader. Most school principals
have found it difficult when attempting to manage the needs of inclusive education unassisted
(Naidoo, 2021). The guidelines of Distributed Leadership put emphasis on the roles played by
formal and informal leaders in achieving effective leadership in the context.

The Structural Empowerment Theory emphasises that organisational structures and

policies may lead to empowerment or discourage the process. According to Khaleel, Alhosani &
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Duyar (2021:11), schools can achieve inclusivity, equality and diversity through practices that
empower the stakeholders in their schools to adopt inclusive values. These concepts, together with
the Distributed Leadership Theory, offer an effective framework to comprehend the application
and implementation of the education policy on inclusion. The Distributed Leadership model
focuses on the shared responsibility and cooperation between the stakeholders, which is exactly
the collaborative character of inclusive education, in particular, in addressing the various needs of
students.

The Structural Empowerment Theory is used to indicate how this Distributed Leadership
strategy can be facilitated by organisational structures. Schools can enable teachers and student
leaders to make meaningful contributions to inclusive education by making as much as possible
available to them (resources, information, support). These theories combined imply that the
successful inclusive implementation would entail responsive structures as well as a devolved
leadership model. This mix can establish the atmosphere where all people are motivated to take
part in the process of inclusive education, increasing the results of all students.

The process of imposing the inclusive education policies can be complicated and demands
a diversified approach. The Structural Empowerment Theory and the Distributed Leadership
Theory are both helpful in overcoming such challenges. Inclusive learning environments can be
achieved by the schools, which can better able to meet the needs of every learner through a
distributed leadership strategy and by establishing empowering organisational structures. These
theories make it evident that empowerment, shared responsibility, and collaboration are important
in successfully implementing inclusive education. They promote the shift of educational
institutions to a more cooperative and empowering leadership mode, not in the traditional
hierarchical modes; they promote active involvement of educators, parents, and student leaders in
inclusive learning. With growing inclusion trends across the world, such frameworks provide
educators and policymakers with useful ideas on how to develop inclusive and comfortable
education settings.

Future Directions and Challenges

Successful inclusive education requires the support of student leaders, although some
issues need to be addressed. A significant problem is unequal support services to various schools.
There are high-support institutions, and others have no resources or skill level to support their

student leaders. The support of the student leaders can change as views on diversity and inclusivity
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also change. Educators and student leaders are willing to engage in lifelong learning and be
flexible. Future studies can be done on the creation of standardised and flexible support systems
that can be applied in different educational environments. The longitudinal studies on the long-
term impact of such support services to student leaders can offer useful instructions to educational
practices and policies.

Conclusion

Inclusive education is not only a task, but it also needs the active participation of everyone
in the educational system. The role of student leaders as an intermediary between the students and
administration is important. The effectiveness of their support is important. The continuum of aids
required to create student leaders capable of championing the cause of inclusive education entails
the provision of comprehensive aids, including training, mentoring, and direct learning
experiences. Such programs not only improve the skills of student leaders but also help increase
inclusion and supportiveness in schools. In the future, educational institutions should focus on
developing and adopting these support functions to promote an effective and inclusive education
system.

Implications of the Findings

This study outlines the significance of encouraging student leaders to adopt inclusive
education policies. To begin with, the results do highlight the importance of school management,
comprising principals and teachers, to offer the required support and guidance to the student
leaders. School leaders can be empowered to ensure inclusivity is promoted in the school
community by providing their leaders with timely solutions, resources, and privileges.

Also, the research highlights the importance of thorough orientation and training of student
leaders. Such sessions are to be oriented on helping them to acquire practical skills, understanding,
and personal development. These experiences may improve their communication attitudes,
increase their knowledge regarding the social needs of various students, and also help build
leadership and problem-solving skills.

Furthermore, the study indicates that real-life experience and leadership programs can be
of substantial help to student leaders who are interested in enhancing their competencies. This
study contributes to bridging the gaps in student leadership support problems, which the literature
has shown in earlier studies, thus making student leaders more effective in adopting inclusive

policies in education.
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